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Advisor: Dr. Philip A. Bradley
Thesis dated December, 1988
The study examined two methods of teaching reading to determine
the effectiveness of each, and to see if a measurable difference could
be found in the student's reading achievement as measured by an end-of-
level test.
A total of fifty four students and three classroom reading
teachers participated in this study. It was believed that by comparing
two methods of instruction; contract instruction and direct instruction,
there would be statistically measurable differences detected. Students
were divided into two groups at the fifth, sixth, and seventh grade
levels. Each group received instruction by one of the two methods. At
each grade level one group was the experimental group and received
reading contracts, while the control group received direct instruction.
I
This comparison of reading performance was accomplished by administering
the Scott Foresman, (1975) end-of-level tests to each group when they
completed their book. There was a statistically significant difference
in the reading achievement between students at each grade level
receiving contract instruction compared with the students receiving
direct instruction. Data were collected and analyzed by a t-test. The
mean score of the experimental group was higher than that of the control
group. At the conclusion of the study, students and teachers indicated
a strong preference for the contract method of instruction because of
the positive outcomes of the test results, as well as the enthusiasm




A central question requiring further analysis is exactly how
principals can influence instructional strategies being used in their
schools.
Two very different schools of thought have long dominated the
teaching of reading. The first suggests that whole group-direct teacher
instruction will produce high gains in reading achievement. Another
perspective states that the more independent students are and the more
they are enthused and excited, the higher the gains will be.
It is imperative for all educators to pay special attention to
teaching practices. The lack of creativity and innovation and the
traditional ways a teacher presents instruction can be stumbling blocks
to learning. Teachers who do not strive to present material in an
interesting, creative, and innovative way cause boredom,
inattentiveness, and time-off-task for all students. Teachers must be
encouraged by administrators to explore new ways to modify their
programs in an effort to keep students interested in the subject matter.
To develop a more effective approach to reading instruction, we
need to examine research on effective reading instruction. According to
Hallinger and Murphy (1985) the professional goal for reading
instruction is that students become independent readers, able to use
reading for increasing learning and for pleasure. How students develop




Harder and Orlich (1985) suggested that effective instructional
strategies and materials are the foundation for providing a well
instructed lesson. Student participation and learning are greatly
influenced by the instructional skills and strategies employed.
A crucial concern of educators is that students develop the
ability to read with facility and enjoyment. Readers should be able to
use the information gained, assimilate the author's ideas and messages,
and critically analyze the passages read. For years, educators have
made observations about teaching students to read. They have
investigated many teaching methods, but the evidence remains
inconclusive as to which method promotes or inhibits learning. Yet,
educators continue to ponder the question of how best to teach reading.
Teachers are expected to teach several reading groups in a fifty
minute period each day. Most teachers are required to use a basal
reading program supplied by the school system. The dilemma is always
the same: how may the material be presented to a group in an
interesting positive way and still meet the individual needs of all
students?
By the middle grades, if students are on grade level, the
following reading skills may be taught and measured: perceiving
relationships; using context clues; understanding character traits and
motives; identifying elements of style; organizing ideas; making
judgements; and, recognizing different types of literature. Scott
Foresman measures these skills by a publisher produced, end-of-level
test. The authors are: Aaron, Ardley, Goodman, Jenkins, Manning,
Monroe, Pyle, Robinson, Schiller, Smith, Sullivan, and Weintraub (1975).
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Requisite skills are expected to be mastered before advancement to the
next level is allowed. Teachers realize that while some students learn
easier with one method of instruction, others achieve more success using
a different method. Teachers also realize that by the middle grades,
many students have been taught with one method of instruction for
several years: the whole group, teacher-directed method. A study by
Bingham and Allen (1986) stated that the attitudes, interests, and
enthusiasm of teachers toward any type of instructional reading program
determine the success of that method. They said that teachers needed to
make their own decisions about when to use basal readers and that it was
important for teachers to include real world reading materials, like
newspapers and magazines in the program. They believed that
instructional leaders needed to look at the teaching strategies being
taught to see if the traditional ways of teaching meet the reading needs
of students, help students to grow, and enable them to be all they are
intended to be. They encouraged instructional leaders to examine test
scores, talk to the students and teachers, and make suggestions for
varying reading strategies. Discussion with students and teachers
indicated that an alternative approach to teaching reading would be
desirable. Teachers expressed the desire to try the contract method of
instruction in their classes.
Bingham and Allen maintained that if students are oral,
kinesthetic, or independent learners, their chances of learning by the




Herber and Herber (1987) found that students who tend to be
bright, creative, self-motivated, structured, and responsive to making
choices appear to perform better with independent contract packages.
They believed that independent readers established purposes for their
reading; connected what they already knew with what had been read; made
critical judgments about the materials validity, appropriateness, and
value; applied new ideas to new situations; and derived satisfaction and
pleasure from the efforts and results. Teachers using this method of
instruction, provided opportunities for students to practice what they
had learned through well-structured learning contracts. Students who
are less motivated required more interaction with adults and will profit
from discussions, lectures, and direct teacher instruction.
It is from such concerns that the primary question for this study
was drawn. That is, will involving the reading students in a contract
learning program have a more significant, positive effect on their
reading achievement than involving them in a traditional teacher-
directed program?
Research Questions
Two questions guided this study;
1. Will students using the contract method score as high on the
end-of-level test as students receiving teacher-directed
instruction?
2. Will students using the contract method be more enthusiastic




Statement of the Purpose
The purpose of this study was to make a comparative analysis and
interpretation of the students' achievement gains in reading in the
middle grades, when using the contract method of instruction versus the
traditional whole group teacher-directed, method of instruction. The
contract method employs individual techniques which provide the students
with various activities where they work independently. This study was
done during the first semester of the 1988 school year. Hopefully, the
results of this study will be used to improve teaching and diversify
classroom instruction.
Basic Assumptions
The following assumptions were made at the beginning of this
s tudy:
1. The lessons, as planned, would be suitable for the ability and
maturity levels of the children.
2. The two groups would be equivalent in ability and reading
levels.
3. The instrument used by the investigator for the purpose of
assessing student achievement would be a valid and reliable




Not all variables were able to be controlled for this study,
because several limitations resulted. The most important of these
limitations were as follows:
1. The sample size used was small, consisting of two groups of
twenty six and twenty eight students respectively.
2. The three week duration was relatively short for valid
inferences to be drawn.
3. The two groups of students were aware of the treatment group
receiving a different type of instruction. Many students
expressed a desire to be in the experimental group: thus, the
Hawthorne effect may have contaminated the findings to some
degree.
Definition of Terms
The following terms are defined as they appear in the study:
1. Contract Method of Instruction is a teacher-devised self-
instructing contract package by which students proceed
individually through a sequence of learning activities,
lessons, and post test procedures. For this study, the
experimental group consisting of twenty-six students received
the contract method of instruction where each student
negotiated the individual reading contracts with the teacher.
These students decided on the amount of work they wished to
complete which would determine their grade.
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Direct-Teacher Instruction was described by Thomas Good (1982)
as an "active teacher." According to Rosenshine (1979) direct-
teacher instruction has an academic, teacher-centered focus,
uses large group instruction, oral reading, and many teacher-
oriented questions. For this study, the control group
consisting of twenty eight students, received direct-teacher
instruction in a controlled, structured environment.
CHAPTER II
REVIEW OF THE LITERATURE
The literature related to this study has been divided into five
areas. These areas are the advantages of direct instruction, the
disadvantages of direct instruction, the advantages of contract
instruction, the disadvantages of contract instruction, and general
studies concerning reading. This section also contains a statement of
the significance of the study.
Advantages of Direct Instruction
Hirsch (1987) reported that in reading, children learn more
effectively when they are taught in a traditional manner that is
developed and sequenced with effective direct-teacher instruction. He
believed that students should master concepts before moving on, and that
mastery should be measured and tested. He felt that educators must
address both the nature of knowledge and the issues of the methodology
of teaching practices and strategies.
Hirsch stressed that in order to grow and progress in reading
skills, it is most important to maximize the time spent on the task. He
said an effective reading program consisted of teachers questioning
specific students, regularly providing feedback, and guiding and probing
when students seem unsure or do not know the answer. In the process of
doing these things, teachers should frequently use student ideas and




students' self worth. Direct instruction helps teacher and student
respect one another and develops a cooperative atmosphere.
Brophy (1979) stated that when the teacher becomes actively
Involved with students, a closer teacher-student relationship develops,
better classroom control is possible, and more accurate evaluation of
student abilities may be made. Students spend a greater proportion of
their time on their studies when they interact directly with the
teacher. Teachers, after providing direct instruction, can discern the
types of distractions besetting their students and determine what next
steps may best encourage successful learning. Good pointed out that
there is no substitute for teacher interaction with students. He stated
that teachers who were complacent in their instruction and did not
impart high expectations for students were failing to teach and impart
knowledge.
According to Powell (1979) teachers and students realize the
importance of learning: Learning is valued by the teacher, and that
fact is communicated to the students. The teacher holds students
responsible for the assignment; students are expected to complete the
assignments to meet the established standards. Powell believed that, as
a result of direct instruction, students spend more time actively
engaged in their reading and with their assigned tasks.
Powell also indicated that students taught with structured lesson
plans have achieved higher reading scores than those taught with
individualized contracts. She also stated that students receiving
direct instruction from the teacher do better than those expected to
learn on their own. Teachers using demonstrations, lectures.
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questioning, oral reading, and recitation have evoked a greater degree
of student comprehension as a result of their efforts.
The teacher-directed approach is designed with careful control and
for a gradual introduction of concepts. Research shows that children
learn what has been taught. Collerge (1976) believed the most important
factors in the success of any method of reading are not the intrinsic
values of the method, but the teacher's confidence, conscientiousness,
and awareness of the importance of providing the right kind of reward
and satisfaction for the students, (p.25)
Collerge stressed that direct reading instruction is superior to
contract teaching for producing mastery skills. He felt that contract
teaching puts too much stress on areas such as developing skills for
problem solving and self-evaluation.
Harder and Pendergrass (1985) stated that successful teachers
exhibited three traits: (1) they were well organized and systematic in
their planning; (2) they communicated their objectives carefully to
their students; and (3) they had very high expectations for their
students and imparted this to them frequently.
The role of the teacher is obvious to those whose opinions have
been reported above. Therefore, as a logical extension, if a student's
reading achievement is measured by the requirement to perform a task or
skill that has not been taught, then that student will not do as well as
the student who received instruction on that skill or task. Reading
achievement scores will be higher when teachers have emphasized tasks
and skills to be tested.
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Rupley and Blair (1978) reported that reading instruction should
have a direct effect on how the student achieves and that the student's
achievement should directly influence the teacher's instruction.
According to them, middle grade classes are the ones most affected by
instruction involving the whole class. The teacher gives information
that provides the students opportunities to immediately respond and
receive immediate corrective or challenging feedback. The teacher
maintains the academic focus by keeping the students involved in the
reading lesson, monitoring their performance, and guiding students
through the lesson. The pace moves rapidly, in the sense that the class
moves effectively through the reading curriculum and successive
objectives. Success rates in replies to teacher questions are high, as
is the success rate on assignments to be done independently.
Rupley and Blair have noted that teachers working with students of
less reading comprehension ability can set the pace in order to provide
frequent repetitions and individualized monitoring; therefore, learning
is attained before moving to the next objective. The teacher may supply
greater warmth, encouragement, and personalized teaching.
Disadvantages of Direct Instruction
Harris and Sepay ( 1975) maintained that the teacher-directed
approach provided too much aid in the form of a teachers manual.
Teachers, relying primarily on the manual, taught the same skills to all
children. Using this approach, teacher's failed to organize the class
for individualized instruction. When teachers focused on the whole
class, the teacher invariably ignored the different comprehension levels
Instructional Strategies
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of students. Harris and Sepay believed that reliance on only the basal
text to teach reading failed to provide sufficient experiences with
other worthwhile materials and that it restricted the development of
necessary reading skills.
This type of instruction provided an isolated type of reading
program that did not touch on the necessary content areas, stimulate
reading, and develop an appreciation of reading. They stressed that
teachers, using solely the basal text and manual, lost creativity and
became hesitant to explore supplementary reading materials. Another
concluded weakness occurred because teachers would not deviate from the
suggestions found in the manuals or change directions to meet individual
needs.
Advantages of Contract Instruction
According to Duane (1971) contract packages are the foundation of
the individualized learning approach to instruction and are a powerful
learning device. He said that, for teachers to use contracts
effectively they must plan and sequence them carefully and utilize them
in an environment that enhances their contribution to the learning
process.
He describes the contract reading package as a self-contained set
of appropriate learning materials, designed and organized individually
by the teacher. Each contract contains objectives and enough




The format of the contract package varies, depending on the
reading level, age, and ability level of the learner and on the
teacher's style. The package can contain from one to ten pages and
concentrates each lesson on a small number of concepts. The package is
an alternative teaching method available to enhance learning.
Dunn and Dunn (1979) said that reading contract packages should
present a choice of activities for students suited to their own style.
The alternate activities are developed on differing levels of
sophistication with a variety of ideas and materials included in the
package. Reading contract packages help students in the following ways:
they enable students to accomplish specific objectives; they provide for
different learning rates; they help to stimulate creativity; and, they
vary learning styles to meet the needs of individual students.
Detailed instruction is given specifically in order for the
learner to independently work to complete the contract. The varied
activities help the student in the decision making process by providing
choices of learning activities. The Dunns said that optional or quest
activities gave the student the opportunity to advance, search, and
study in depth beyond the limits of structured reading. Activities are
included to challenge the student to go beyond the limits of the
package. These activities allow the student to express and develop
beliefs, attitudes, and appreciation for reading and to apply them to
real-life experiences.
Dunn and Dunn noted that reading packages permit the student close
contact and direct interaction with the teacher. When the student
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completes the contract to his own satisfaction, the teacher evaluates
the work and provides immediate feedback to the student.
Dunn and Dunn further stated that teachers must be consumed with
and capable of creating and tailoring individualized learning
experiences. They thought that teachers needed to present teaching
materials and activities in many varied forms and that children needed
to be exposed to a variety of instructional reading strategies.
In a study by Hunter (1979), it was indicated that contract
teaching is not an end in itself, but rather a means to achieve learning
successfully and predictably. She said it is an effective and efficient
means for achieving learning goals as well as for increasing the
student's learning. She emphasized that the successful reading contract
program is not static, but should be in a continuous state of change,
growth, development, and refinement.
Finn and McKinney (1986) reported the results of a study from The
Commission on Reading. The research stated that good reading teachers
motivate their students by conducting fast paced and varied lessons.
The study concluded that good reading teachers assign learning tasks
that can be done independently, and these independent activities
contribute significantly to reading achievement gains.
Disadvantages of Contract Instruction
Reading instruction has been translated into exercises in word
attack, vocabulary development, grammar, spelling, and comprehension
skills. Some researchers have not concluded that contract teaching
adequately teaches the above skills.
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Clements (1976) stated that the use of the individualized contract
prevents children from reading a story together, discussing it, sharing
spontaneous personal reactions and fully developing the above skills.
He maintained that students using contracts spend too much time moving
through the skills, materials, and ditto sheets. As a result, relevant
personal experiences and meaningful events are ignored.
Following the same line of thinking, Kepler and Randall (1977)
concluded that children do not move easily at their own pace. Instead
of freeing the teacher to work with individual children, the activities
of designing and collecting contracts and of finding adequate materials
prevent the teacher from interacting with the students. They indicated
that, in using contracts, basic reading skills and concepts are not
developed. The teacher's role becomes more difficult, because too much
time is devoted to dispensing, directing, and correcting the contracts.
The use of contracts restricts the teacher from spontaneously responding
to the students and extending meaningful events in their lives.
They noted that, with the use of reading contract packages,
teachers have difficulty trying to develop a sense of togetherness and
unity in their classroom because the individual, rather than the class,
is the primary unit of interaction. Social learnings as well as the
excitement that flows from working, reading, and learning together as a
group have been sacrificed in contract teaching.
Tye and Benham (1978) said that, with contract reading
instruction, children are often confused and frustrated and that
valuable instruction time is decreased or lost. They pointed out that
contract teaching is seeking, pacing, and self-solution and that it
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assumes a child will want to read and will seek out individual ways of
learning how to read. They did not feel this type of instruction has
much value, regardless of the age or ability level of the student.
Studies Concerning Reading
Busis (1982) conducted research to determine the effect of the
teacher on each student's reading success. She concluded that, while
the mental age of reading students is correlated with success in
reading, of equal importance is the type of teaching. She noted that
the effectiveness and expertise of the teacher, as well as the
availability and use of materials, were needed characteristics to insure
a sound reading program.
A study by McDonald (1976) extended the knowledge of the methods
used to teach reading. He concluded the following: teachers do make a
difference in the learning situation; a pattern of teaching practices is
more apt to be related to learning than any one practice; and, effective
teaching patterns will differ by subject matter and grade level.
According to Artley (1974) the middle school years of reading
instruction should guide students toward independent reading and study
strategies and encourage them to turn to reading as a method of problem
solving and individual enjoyment. He listed four concepts that an
effective middle school program should develop: (1) awareness and
understanding of the existence of a problem to be solved or a question
to be answered; (2) the ability to examine the facts and information in
order to solve the problem or answer the question; (3) the evaluation
and assessment of each factor or piece of information in order to put
Instructional Strategies
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all of it together effectively; and, (4) the resolution of the problem
or answering of the question. The best method to accomplish these steps
is the perplexing problem facing teachers today.
Prior research may have failed to conclusively determine the most
effective way to teach reading or even to show significant differences
between the effectiveness of the various methods.
Wallen and Travers (1983) found the following:
For the most part, studies which supposedly compare the
effectiveness of two teaching methods are generally studies
which compare two largely unknown conditions. It is hardly
surprising then that most studies cannot be considered to be
a major contribution to scientific knowledge, for they
compare the effect of one vaguely defined condition with
another. (p.466)
Since children learn in different ways, they should have
alternative programs best suited to their individual style. They said
teachers should have different methods of instruction, because
differentiation is the only effective way to account for all the
individual differences affecting the teaching of reading.
One study by Masland (1979) states that teachers, regardless of
grade level being taught, should strive to insure the following:
that students view reading as meaningful encounters with
print, not a meaningless process of calling out correctly
pronounced words or recalling endless facts from the
material. (p.l9)
She further points out that the reading program at the middle school
level should be organized to accommodate the cognitive, affective, and
psychomotor characteristics of this age student. Teachers need to use
appropriate motivational techniques and have clearly defined objectives
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outlined for each student. Diagnosis must be thorough, and individual
differences must be accommodated through an individualized reading
program. An individualized reading program includes the teacher
listening to each student read, providing guidance, and keeping accurate
records on the strengths and weaknesses of each student. However, the
strategy or method for differentiating instruction is the dilemma for
reading teachers. Each reading teacher needs to be aware of the types
of teaching strategies and to determine what kind of reading program is
best for both teacher and student.
Sara Lundsteen (1977) stressed the Importance of teachers working
out their own reading program strategy. She said it is imperative for
teachers to understand the cognitive, affective, and linguistic aspects
of their students' development and to understand the different teaching
methods. She further points out that children need to share their ideas
of what reading is all about with someone who has a thorough knowledge
of literature and exposition. It may be assumed from the previously
reviewed studies that the more time spent in reading instruction, the
more capable students will be in reading. However, research has
produced little, if any, conclusive evidence as to what is the "right"
method of reading instruction.
In a study by Harris (1976) , no relation was found between success
in reading achievement and a particular method of instruction. No
conclusive support of any one method of teaching reading has been found.
This experimental study questioned the validity of such a finding and
constituted exploratory research concerning the results of two types of
reading instruction on the middle grades level.
Instructional Strategies
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Significance of the Problem
In teaching reading, teachers learn to bring students and learning
styles together so that children are able to learn to read competently.
The teachers must select and match teaching methods and styles with each
student's level of development. Coleman Morrison (1977) stated that the
success or failure of both the teacher-directed and contract approach
depends on the teacher. He states that proper usage, which is based on
a thorough understanding of each approach, will produce favorable
results for either method.
The significance of the problem was that by identifying methods
which produce effective resoults at a given school, teachers would be




In order to further examine propositions of the kind presented by
the referenced research, this study dealt with the effects of two
methods of teaching reading in an effort to determine the one more
useful for teaching students in a specific school. To accomplish this,
the children were divided into two groups at the fifth, sixth, and
seventh grade levels. Each group received three weeks of instruction by
one of the two methods; contract or teacher-directed, whole group
instruction. At each grade level, one group was the experimental group
and received reading contracts, while the control group received
teacher-directed instruction.
The teacher-directed instruction approach was compared with the
contract approach. The results of the study were used to determine
which was more effective in effecting reading achievement of middle
grade learners.
The purpose of this section is to describe the several stages of
this experiment. This section provides a detailed discussion of the
following six elements of the study; (1) statement of the hypothesis;
(2) instrumentation; (3) sampling technique; (4) experimental design;
(5) experimental treatment; and, (6) the plan for analysis of the data.
Statement of the Hypothesis
The hypothesis which this study was designed to test was; There is




and seventh grade students who are involved in daily teacher-directed
instruction and those who receive the contract method of instruction.
The predetermined level of significance was set at a = .05.
Instrumentation
No pretest was administered because the students had met the
objectives on all previous end-of-level tests with a score of 90% or
better. The Scott Foresman Levels (17, 22, 24) tests were used as a
post test to evaluate the achievement of the students who participated
in the study. The items on the post tests measured all reading skills
taught in the Scott Foresman fifth, sixth, and seventh year books. The
test was self directing and had no time limits. No reliability
coefficient scores were available. The following section describes the
method used to select the students who participated in the study.
Sampling Technique
The students taking part in this project attended a public school
in a suburban county of metropolitan Atlanta. The sample consisted of
students from the fifth, sixth and seventh year classes. All students
were reading on grade level. The students were all members of an intact
reading group. A table of random numbers was used to separate the
students into six equivalent groups, each having a control group and an
experimental group. The fifth year group consisted of twenty one
students, the sixth year group had nineteen students, and the seventh
year group contained fourteen students. All groups were at each grade
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level with all students functioning at the same reading level, based on
previous test scores.
Experimental Design
This section describes the design employed in this study. The
posttest-only control group design was selected because a pretest would
have been redundant since the students had completed the preceding end-
of-level test. Thus, all students in each grade were reading on the




Posttest - Only Control Group Design
Group N Independent Variable Posttest
(R) E 10 X yes
(R) C 11 yes 5 th year
(R) E 9 X yes
(R) C 10 yes 6 th year
(R) E 7 X yes
(R) C 7 yes 7 th year
Total of both groups
(R) E 26 X yes
(R) C 28 yes
Note; Each subject had 50 questions to answer.
R: indicates random assignment to group.
E; stands for Experimental Group.
C: represents Control Group.
X: indicated the group receiving contract teaching.
N; is the number of students in each group.
The posttest-only control group design was selected for the treatment.




As indicated in Table 1, the control group was taught by the
teacher-directed approach. The concepts were presented to the group,
intact, with the teachers giving information in a lecture and discussion
fashion. This teaching approach involved introducing the topic and
establishing purposes for reading the selections. The students
discussed vocabulary definitions and used them to write sentences.
Silent reading of the selection was followed by identification of key
words and main ideas on each page. Afterwards, the students summarized
the story and discussed the questions at the end of the selections and
in the Scott Foresman teacher's manuals (1975).
For the experimental group the principal helped the teachers write
contracts for their level of instruction. The treatment began with the
students receiving an individual contract, one per student, with a date
for completion of the work. The contract stated the objectives along
with the individual and group activities for each story. The students
selected several of their own activities, decided on the grade they
wished to receive, then proceeded through the contract at their own
pace. The students generally worked on an individual basis, although
group activity was used in part. The students were free to use the
media center during the reading period.
The above approaches differed in the instructional methods,
materials used by the students, resources available to the students, and




To test the hypothesis formulated for this experimental study,
data were collected and an independent t-test was employed. The two-
tailed t-test was used to test the hypothesis at the (.05) level of
significance. The criteria for rejection of the null hypothesis was t >
2.259 or t < .2612. This section has discussed the stages of the study.
A description of the procedure of the study was also included. The next
chapter describes the data analysis procedure.
Chapter IV
ANALYSIS OF DATA
The analysis of the data began with the three reading teachers
involved in the study, teaching students for three weeks, with the
contract method of instruction and the direct-teacher instruction
method. At the end of the three weeks, all students were administered
the end-of-level test. The tests were graded and the test results were
given to the researcher. The mean score was found for both groups, (see
Appendix B). The mean score of the experimental group was compared with
the mean score of the control group to determine the probability that
the corresponding population means were different. The procedure used
to determine the level of significance was the t-test. The t-test was
used to detect the presence of significant differences between the two
groups (see Appendix B). This researcher was interested in finding out
whether there was a significant difference in the reading achievement of
students receiving instruction using the contract method and the direct-
teacher instruction method.
The null hypothesis states that there is no significant
differences in the reading achievement of fifth, sixth, and seventh year
students who received direct-teacher instruction and those who received
the contract method of instruction. Statistical results of this study





t-Test Results of Reading Achievement
GrouD N M SD t (.05 value)
Experimental 26 48.15 1.56 2.599 t> 2.259
Control 28 46.89 1.99 t< .2612
The critical value of t at .05= 2.008
Note:
N: indicates number in each group.
M: stands for the means.
SD: represents standard deviation,
t: is the tests statistic.
As indicated in Table 2, the mean score of the experimental group
was 48.15 with a standard deviation of 1.56. The mean score of the
control group was 46.89, with a standard deviation of 1.99. The t was
2.59 with 53 degrees of freedom. The critical t values were: ( .2612 <
:M1-M2: < 2.259). Thus, the null hypothesis is rejected; a significant
difference is said to exist between the means. The treatment group made




This chapter presents the findings of the study. A summary is
discussed, and conclusions are drawn by the researcher. Implications
for teaching and future research are also reported, and appropriate
recommendations are made.
Summary
At the end of the three week study it was noted by the teachers
and the researcher that the experimental group displayed more enthusiasm
and interest in reading. Teachers stated that the students all
completed their contracts, worked with minimal teacher assistance,
enjoyed the freedoms of being able to go to the media center to complete
an assignment, and were knowledgeable when discussing the work in the
conferences with the teachers.
The students using the teacher-directed approach appeared less
interested in the reading program. This method of reading instruction
had been experienced by the control group for the past five to seven
years, so there was little enthusiasm in the reading program.
Teachers also emphasized that the students using the contracts
were on task, productive, and well behaved the majority of time.
Teachers believed that the atmosphere seemed to be more relaxed, and





The null hypothesis states that there is no significant difference
in the reading achievement between fifth, sixth, and seventh grade
students who received direct-teacher instruction in the control group
and those who received the contract method of instruction in the
experimental group for a three week period. The experimental groups
were taught by the contract method approach, while the control groups
received direct-teacher instruction. At the conclusion of the treatment
period, a test was administered to the groups to measure the effect of
the independent variable on reading achievement. Data were collected
and analyzed by a t-test for the differences between the means of the
groups. Statistical results of this study show that there was a
significant difference in the reading achievement of those students
being taught by the contract method of instruction as compared with
students being taught by the direct-teacher instruction method. This
study indicated that test scores will improve as a result of varying
instructional techniques, and children will view reading as a more
pleasurable experience.
Conclusions
The following question constituted the problems of the study:
Will students taught by the contract method score as highly on the end-
of-level test as students receiving teacher-directed instruction? The
following discusses the above question in light of the statistical
results and previous findings.
The study was an attempt to clarify questions surrounding the
effects of contract teaching on student achievement. Contrary to the
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theoretical framework of the study and the researcher's opinion, the
test scores did reveal a significant difference in the contract method
versus the teacher-directed reading approach. The findings resulting
from the analysis of data indicated that the students given reading
contracts achieved at a significantly higher level than those taught by
the teacher-directed approach.
Discussion
The hypothesis that there is no significant difference in the
achievement of students using reading contracts as compared to similar
concepts taught using the teacher-directed approach was rejected. As
described in the statistical section, there was a significant difference
between group performance on the posttest. However, the results of the
present study may have been influenced by the following circumstances:
1. The small number of students in the sample could have prevented
an accurate indication of difference.
2. This was the first exposure to contract teaching this year for
the students; longer exposure to contract teaching might yield
more significant results.
3. The total period available for the study was only three weeks.
This factor may have represented a weakness in methodology and
may have affected the scores. Students should have sufficient
time to become accustomed to the method in order to utilize
contracts effectively and learn to budget their time, so as to
complete their assignments on time.
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4. The Hawthorne effect might have influenced the results of the
s tudy.
Implications
This short experimental study produced insufficient evidence to
support the exclusive use of reading contracts for higher achievement.
It is recommended that further research with contract teaching should be
continued. Obviously, the Hawthorne effect, the limited time, and
sample size, along with other limitations previously listed, should be
eliminated. Further research is needed to investigate the variables of
student attitude and motivation, pace of contract completion, and the
use of the posttest to find the mean score.
Recommendations
As a result of this study, it is recommended that:
1. Administrators, as well as instructional leaders, work to help
teachers find a variety of instructional strategies to
individualize instruction and improve educational achievements.
2. Administrators should identify alternative reading strategies
and instruct teachers how to effectively use these strategies







CONTRACT GRADE 5I.Purpose; This contract will provide opportunities to
become better in your reading skills, to improve comprehension, and to
enjoy your reading experiences. In this contract you will expand your
vocabulary, read to understand story situations and choose activities
that are interesting. You will be able to read and interpret maps,
locate information in newspapers, identify main ideas, understand
character motives, draw conclusions, read for details, discuss,
analyze, and make generalizations, and relate to main ideas by
comparing personal experiences and predicting outcomes.II.Objectives: Given necessary and appropriate experiences,
you will be able to predict the outcome of a given situation, identify
prefixes and suffixes, recognize science fiction as a literary form,
and identify the relationship of settings to plots.III.Agreement: This agreement made this day of is
by and between and To fulfill this contract
you must complete the following requirements:
Complete 16 of the 20 activities to receive an A.
Complete 13 of the 20 activities to receive a B.
Complete 10 of the 20 activities to receive a C.IV.The following work is required of all students. Read the
following sections:
Commercials and You Page(s) 74-88
The Language of Advertising Page(s) 89
At Home in the Future Page(s) 90-99
We Could Be Friends Page(s) 100-101
What Do You Mean By That Page(s) 102-103
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V. Activities: Answer all activities in complete sentences.
All work must be neat, and kept in a folder which can be turned in upon
completion of your contract. Remember to set up a conference each week
with your teacher to go over your work and to read orally to the
teacher.
1. Why might ads aimed at children be able to be
especially misleading? Do you think a committee of senators should
listen to the ideas of a fifth grade student? Why or why not?
2. Do you think some things should not be shown on TV?
WThy or why not?
3. Think of an issue about which you have strong
feelings. Write a paragraph making people understand your feelings.
4. What is the story "Commercials and You" mainly about?
Who are the main characters? When is the action taking place? How
would you change the story?
5. Reread "Dawn's" Testimony to figure out how many more
ads were shown during an hour of children's programs than during an
hour of adult programs.
6. Why do you think the author wrote "Commercials, and
You"? Pick out five sentences that state facts in the story and write




7. Complete workbook pages 91-96, and skillbook pages
61-66.
8. Read the editorial page in the newspaper. Tell who
expresses their opinions on these pages, and summarize one editorial.
9. What parts of the story "At Home in The Future" make it
science fiction?
10. Who were the main characters of "At Home in The
Future," where did the story take place, what was the main idea of the
story?
11. If you could have any one thing from the story "At Home
in The Future," what would you choose? Why?
12. The author tells us that we may find some strange ideas
in the future. Quickly list some things that we take for granted today
that would have sounded very strange one hundred years ago.
13. How much of this story do you think might one day
really be true? What other things do you think the future holds in
store?
14. Is the setting of "At Home in the Future" an important
or unimportant part of the plot? Why?
15. Write a science fiction short story.
16. Answer the following questions after reading "What Do
You Mean By That."
a. Why is the story of the calendar and the dates
funny?
b. When you find a word that has more than one meaning,
how do you know which meaning applies?
c. What is the term used to describe the words and
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sentences around a particular word which helps you figure out the
word's meaning?17.Identify by underlining the prefixes with one line and











18. Use the following words in a paragraph; main ideas,
plot, details, point of view, sequence of events.
19. Write a commercial and demonstrate it to the class.
Try to persuade the class about something.
20. Draw five advertisements for commercials that would
appeal to fifth grade children.
VI. Evaluation: Your work will be evaluated and graded in
several ways: (a) by the teacher observing you working, (b) by your
answering questions, (c) by individual student conferences, (d) by the
teacher checking all activity questions, workbook and skillbook pages,
checking bonus activities, and (e) by the score on the end-of-level
test.
VII. Bonus: 25 points
Find out how many people are needed "behind the scene" to make




TEACHER STUDENT CONFERENCE DATE
DATE ALL WORK COMPLETED AND TURNED IN TO TEACHER
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CONTRACT GRADE 6I.Purpose: This contract will provide opportunities to
become a better reader and enjoy your reading experiences. In this
contract you will expand your vocabulary, read to understand story
situations and choose interesting activities. You will be able to
discuss, interpret, analyze, draw conclusions, identify character
traits, plots, motives, relate personal experiences and predict
outcomes.II.Objectives: Given necessary and appropriate experiences,
you will be able to relate the setting to the plot, identify realism
and fantasy, and relevancy of details, fact and opinion, main ideas and
supporting details.III.Agreement: This agreement made this day of is
by and between and . To fulfill this
contract you must complete the work as outlined:
Complete 18 of the 21 activities to receive an A.
Complete 14 of the 21 activities to receive a B.
Complete 10 of the 21 activities to receive a C.IV.Everyone is required to do the following assignments.
Read the following stories:
Daydreams












Define the following vocabulary words in a complete
sentence.
creation interview producers recital
hostess journalism departments topic




1. Answer 11 questions on page 289.
2. Complete workbook pages 91-93.
3. Which part of "Daydreams" was realistic? Which part
was fantasy? In what form is the story written? What kind of girl was
Pat? What did the building in frame 1 have to do with the story? Why
were they illustrated?
4. Write a story about a daydream that got you in trouble,
or one that came true.
5. Complete skill pages 65-66.
6. Answer the questions on pages 99/101.
7. Tell what you would try to communicate to your audience
if you were a television reporter.
8. Tell why you believe it might be easy for a reporter to
confuse fact and opinion.
9. What qualities must a good reporter exhibit to cover
the important points of a story.
10. Identify the steps in Mrs. Tolliver's career.
11. In what way did people misunderstand the reason why
American Indians took jobs as construction workers? How did some
American Indians feel about their life in America?
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12. Give the facts in the story "Women In The News."
13. Identify five questions that need to be asked in
interviews.
14. Complete workbook page 96.
15. Complete skills pages 96-97.
16. Identify the main ideas of each story on the contract
that you are required to read.
17. List five facts and five opinions from Women In The
News .
18. Read the poem "The Question" and tell the main idea.
19. Summarize each stanza and tell it in your own words.
20. Act out situations that happen in daydreams.
21. Conduct an interview with a classmate and choose one of
the following topics:
A person in sports
An event at school
An interesting person in this class.
Use the five W's as a guide in gathering information on your topic.
VI. Evaluation: Your work will be evaluated in several ways:
(a) teacher observation; (b) question and answer periods; (c)
individual student conferences; (d) checking all questions; (e)
workbook pages and skill pages; and (f) the end of level test.
VII. Bonus: 25 points
Interview a news reporter. Find out about the following: (a) where
they started in reporting; (b) the kind of reporting they do and why;
(c) the changes they have seen in the field of reporting; (d) any




40I.Purpose; Reading will be a lifetime pursuit, one that you
will enjoy and learn from engaging in. In this contract you will be
able to develop vocabulary, read to understand the stories and
participate in exciting activities. You will be able to discuss,
interpret, analyze and apply your creative thinking powers to improve
your reading ability.II.Objectives: Given necessary and appropriate experiences,
you will be able to discriminate between figurative and literal
statements, demonstrate an understanding of what is read and understand
and use vocabulary appropriate to your grade level.III.Agreement: This agreement made this day of is
by and between and . To fulfill this
contract you must complete the following requirements:
Complete 14 of the 18 activities to receive an A.
Complete 12 of the 18 activities to receive a B.
Complete 10 of the 18 activities to receive a C.IV.Everyone is required to read the following pages:
The Fly Pages 34-38.
Atlanta's Race Pages 39-55.
The Wizard in the Tree Pages 59-89.
Storytelling Page 96.
Everyone must define the following words and use in a
complete sentence.
user guidance ludicrous whipstitch
mandarin crevice casements conglomerates
ferocious notary moldering incongruous
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Bagdad fungus destined victualization
paddock query concourse harebrained
colleagues monotony ingenious incantation
V. Activities:
1. Answer the questions on page 38, workbook page 136,
skills practice pages 135-137.
2. Write a summary of "The Fly."
3. Change the characters in "The Fly," the time, and the
place. Does the story still have the same enjoyment?
4. Make up a modern day folktale.
5. Answer the question to "Atlanta's Race," page 55.
6. Tell who the story "Atlanta's Race" is about, tell
where the action takes place, explain all the characters in the story,
and tell why they act and react as they do in the story.
7. Complete pages 138-140 in the workbook.
8. Complete skills practice pages 138-140.
9. Answer the questions to "The Wizard in the Tree" page
89.
10. Complete workbook pages 141-142.
11. Complete skills practice page 144.
12. Describe a situation from real life in which people
have accomplished seemingly impossible things through their own
abilities.
13. Write a story on something you have been so busy
wishing for that you don't have time to find it. What is it and how
will you get it?
14. Complete skills pages 141-144.
15. Make a poster of any of the stories you read and
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present it to the class; persuade them to want to read the story.
16. Describe in detail your favorite story selection out of
the ones you have just been required to read in this contract.
17. Identify the theme of each story and what the author's
purpose was for writing each story.
VI. Evaluation: Your work will be evaluated in several ways:
(a) informal teacher observation; (b) individual student conferences;
(c) checking all questions and activities (d) and the end of level
test.
VII. Bonus: 25 points
Complete the following:
Write and illustrate a myth in simple language, as though you
might be explaining the phenomena to a very young mind. Remember, your








Statement of The Hypothesis
Ho: He - He = 0
Ha: He - He = 0
Level of Significance: (3 = .05








.15 - 46.89') 0
(2.4336 / 26) +(3.9601 / 28)

















The null hypotheses is rejected because there is a significant
difference.
EXPERMINTAL GROUP CONTROL GROUP
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5TH 47 48.15 -1.15 1.32 5TH 45 46.89 -1.89 3.57
wr 48.15 -1.15 1.32 42 46.89 -4.89 23.91
47 48.15 -1.15 1.32 46 46.89 -0.89 0.79
48 48.15 -0.15 0.02 47 46.89 0.11 0.01
48 48.15 -0.15 0.02 48 46.89 1.11 1.23
48 48.15 -0.15 0.02 48 46.89 1.11 1.23
49 48.15 0.85 0.72 49 46.89 2.11 4.45
49 48.15 0.85 0.72 49 46.89 2.11 4.45
50 48.15 1.85 3.42 50 46.89 3.11 9.67
50 48.15 1.85 3.42 50 46.89 3.11 9.67
6TH 46 48.15 -2.15 4.62 44 46.89 -2.89 8.35
46 48.15 -2.15 4.62 6TH 44 46.89 -2.89 8.35
47 48.15 -1.15 1.32 45 46.89 -1.89 3.57
48 48.15 -0.15 0.02 45 46.89 -1.89 3.57
49 48.15 0.85 0.72 46 46.89 -0.89 0.79
50 48.15 1.85 3.42 46 46.89 -0.89 0.79
50 48.15 1.85 3.42 47 46.89 0.11 0.01
50 48.15 1.85 3.42 47 46.89 0.11 0.01
46 48.15 -2.15 4.62 47 46.89 0.11 0.01
7TH 45 48.15 -3.15 9.92 48 46.89 1.11 1.23
46 48.15 -2.15 4.62 50 46.89 3.11 9.67
48 48.15 -0.15 0.02 7TH 45 46.89 -1.89 3.57
48 48.15 -0.15 0.02 45 46.89 -1.89 3.57
50 48.15 1.85 3.42 47 46.89 0.11 0.01
50 48.15 1.85 3.42 48 46.89 1.11 1.23
50 48.15 1.85 3.42 48 46.89 1.11 1.23




AVERAGE 48.15 63.39 AVERAGE 46.89
u
0 TOTAL 110.68
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